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EDST 322.3 
 

University of Saskatchewan 
College of Education 

Field Experience 
Term 2 

 

Relational Curriculum-Making in Practice:  Planning, Adapting and Assessing  

 

 

“Documentation is not about what we do, but what we are searching for.”   Carlina Rinaldi 

 
 
 

Course Description 

Teacher candidates will engage in weekly school-based experiences until the end of the term, 
where they will engage with learners, peers and partner teachers in practice to more deeply 
understand curriculum making, languages of knowing, socio-culturally responsive pedagogies, and 
implications in planning and assessment. 

 

 

Learning Outcomes 
 

Upon completion of the course, students will be able to demonstrate at a deeper level: 
• professional understandings through description of active participation in a wide  
 range of activities within the life of the school; 
• abilities to engage with students, colleagues, parents, and administrators; 
• perspectives on education and the community, as well as the role of the school in society; 
• professional identity with particular insights into the realities of classroom teaching 
 and the needs of the profession aligned with personal skill set, leading to  
 anticipated careers; 
• skills and strategies related to supporting students with exceptionalities and 

implementing skills and strategies related to assessment. 
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Required Reading 
 

Western and Northern Canadian Protocol: Rethinking Classroom Assessment with Purpose in Mind      
http://www.wncp.ca/media/40539/rethink.pdf 
 
Play and Exploration Early Learning Program Guide (SK Ministry of Education)    
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources
/Additional/play_and_exploration_elpg.pdf 
 
Treaty Education:  Outcomes and Indicators  
https://www.edonline.sk.ca/bbcswebdav/library/materials/english/docs/Treaty%20Education%20
Outcomes%20%26%20Indicators%20-%20Feb%2021%202013.pdf 
 
And, one or more from the following according to your age/grade placement: 
 
Essential Learning Experiences for 3, 4, and 5 Year Olds 
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources
/Additional/Essential_Learning_Experiences.pdf 
 
Children First:  A Resource for Kindergarten 
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources
/Core/Children%20First%20A%20Resource%20for%20Kindergarten.pdf 
 
Curriculum Documents from the SK Ministry of Education  
http://www.curriculum.gov.sk.ca/ 
 
 

Additional Resources 
 

Cowhey, M. (2006). black ants and buddhists. Portland, Main: Stenhouse Publishers. 
 
Curtis, D. & Carter, C. (2008). Learning together with young children: A curriculum framework  

for reflective teachers. St. Paul, MN: Redleaf Press. 
 
Fraser, S. (2011).  Authentic childhood: Experiencing Reggio Emilia in the classroom. Third  

Edition. Toronto, ON: Nelson College Indigenous. 
 
Harvey, S. & Daniels, H. (2015). Comprehension and collaboration. Portsmouth, NH:  

Heinemann. 
 
McTighe, J., & Wiggins, G. (2005) Understanding by design. Alexandria, VA:  Association for  

Supervision and Curriculum Development (ASCD). 
 

Miller, D. ( 2008). Teaching with intention: Defining beliefs, aligning practice, taking action, K- 
5. Portland, ME: Stenhouse Publishers. 

https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources/Additional/play_and_exploration_elpg.pdf
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources/Additional/play_and_exploration_elpg.pdf
https://www.edonline.sk.ca/bbcswebdav/library/materials/english/docs/Treaty%20Education%20Outcomes%20%26%20Indicators%20-%20Feb%2021%202013.pdf
https://www.edonline.sk.ca/bbcswebdav/library/materials/english/docs/Treaty%20Education%20Outcomes%20%26%20Indicators%20-%20Feb%2021%202013.pdf
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources/Additional/Essential_Learning_Experiences.pdf
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources/Additional/Essential_Learning_Experiences.pdf
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources/Core/Children%20First%20A%20Resource%20for%20Kindergarten.pdf
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/Kindergarten/Resources/Core/Children%20First%20A%20Resource%20for%20Kindergarten.pdf
http://www.curriculum.gov.sk.ca/
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The Education and Music Library has a number of new Early Childhood Education resources.  The  
following Library Guide link is useful:  https://libguides.usask.ca/ece 
 
Saskatchewan Ministry of Education Early Learning Resources are found at:  
https://www.edonline.sk.ca/webapps/blackboard/content/listContentEditable.jsp?content_id=_1
26986_1&course_id=_3934_1&mode=reset 
 
Partner teachers also have a wealth of recommended reading titles and resources.  You are invited 
to follow-up on their suggestions as they are typically connected to what is happening in their 
programs and within the school divisions of your placement.  

 

 

Course Schedule 
 

Sequential Cohorts: 2 times a week in schools on Tuesdays and Wednesdays 
January 30 and 31, 2018 – First week in schools 
February 19 to 23, 2018 – February break 
March 27 and 28, 2018 – Last week in schools for the term 
TBD – 3 seminars, 1 each during January, February, and March 
Week of April 9, 2018 or TBD by Field Coordinator –   Essential Conversations 

 

 

Planning Your Term Schedule 

 Review your Term 1 PGP e-portfolio entries. 

 Determine the competencies for which you: 

i) feel satisfied with your progress, 
ii) have a desire to deepen or extend your growth,  
iii) know you have yet to address. 

 Connect with your partner teacher before January 30th and decide together when to meet 
and when to plan for Term 2 (during the first week of field experience or before).  What 
learning experiences will you facilitate each week in order to demonstrate the teacher 
competencies you have yet to address and for which you have a desire to deepen or 
extend? 
 

 Use the EDST 322 Schedule on Page 14 and 15 to plan for when you will address the 
identified competencies during the eight weeks of field experience.  

 

 Include planning for how you will begin to build, and later deepen, relationships with your 
partner teacher, the school community, the children, and their parents.    

 
 

https://libguides.usask.ca/ece
https://www.edonline.sk.ca/webapps/blackboard/content/listContentEditable.jsp?content_id=_126986_1&course_id=_3934_1&mode=reset
https://www.edonline.sk.ca/webapps/blackboard/content/listContentEditable.jsp?content_id=_126986_1&course_id=_3934_1&mode=reset
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Please take note of the following as you plan: 

 Requirements for EDST 322 include that you plan and facilitate 8-10 lessons.  Plan carefully 
for when you will do this during the eight weeks.  The first week or two is usually focused 
on getting to know the children, your partner teacher, and the classroom routines, and the 
final week is typically used for completing the assessment.  Plan for one or two learning 
experiences each of the remaining five to six weeks.   

 Throughout the term, try out different planning experiences.  For example: small group 
facilitation, whole group facilitation, an outdoor experience, an invitation or hands-on 
open-ended experience with loose parts, story time with puppets, a music or art extended 
learning experience over the course of a few days, co-planning and co-facilitation with 
another teacher candidate, and so on.  

 Towards mid-term, you have the option to co-plan with your partner teacher and then 
facilitate a half day on your own under your partner teacher’s supervision.  (One or two of 
your required lessons can occur during this half day.)   
 
 

Evaluation 

The evaluation of this course is pass/fail.  

Evidence is drawn from: 
   attendance  
   8-10 written (co)plans for weekly facilitation of children’s learning experiences, including 
      personal reflections    
   15 entries for the Professional Growth Portfolio, covering all teacher competencies (1 

new entry this term for each competency in the Instructional and Curricular areas)  
   demonstrated learning during the Essential Conversation 
   completed Field Experiences Assessment form  

 
 

Attendance 
 

You will be attending three 3-hour seminars in Term 2, in which you will be supported by the 
cohort coordinator to further understandings of planning, facilitating, and assessing learning in 
inquiry and play-based environments.  

  

Please be punctual in attendance and engage in the life of the partner school under the guidance 
of your partner teacher.  Communicate absences to the partner teacher as well as the cohort 
coordinator at least 30 minutes prior to school start time on the day of the absence, with 
appropriate explanations provided.  Please provide any make-up times that are planned to your 
coordinator.  

The University calendar stipulates, “Regular and punctual attendance is expected of students in 
all their classes (including lectures, laboratories, tutorials, seminars, etc.). Students who neglect 
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their academic work may be excluded from the final examinations.”  When a student has been 
absent without providing the cohort coordinator with an acceptable explanation, the student 
will receive a written reminder regarding the attendance regulation. 

In cases of unacceptable absenteeism, the cohort coordinator can exercise the right to exclude 
the student from the Essential Conversation, which is a requirement to pass this course. Students 
having valid reasons for being absent from a class (illness, death in the family, etc.) shall provide 
the instructor with appropriate evidence to support the reasons given. 

Please see the College of Education’s Professional Accountability Statement, indicating “the 
understanding that absenteeism can underpin a recommendation to withdraw from courses and 
field study experiences/internship.” 

http://www.usask.ca/education/current-students/undergraduate/first-year-candidates/student-
responsibilities.php 
 
 

Academic Honesty 
 

Students are expected to know and adhere to the following guidelines: 
 
Plagiarism is a serious offense. If you use resources (books, discussions with others, etc.), cite 
your sources. Failure to do so is plagiarism. You are expected to have read and understood the 
University of Saskatchewan's Guidelines for Academic Conduct   
https://www.usask.ca/integrity/ 

 

You are responsible for seeing that your assignments are submitted as instructed. Do not rely on 
others to submit your assignments for you. Keep a copy of your assignments. 
 
Acceptable use of materials protected by copyright: 
http://www.usask.ca/university_secretary/policies/operations/Copyright.php 
 
Standard of student conduct in academic matters: https://www.usask.ca/integrity/ 

 

If you have a disability or health consideration that may require course format accommodation, 
please feel free to approach the course instructor/cohort coordinator to discuss your needs and 
the process for requesting accommodations. Students with permanent or temporary disabilities 
should register with Disability Services for Students (http://www.students.usask.ca/disability/dss) 
in order to receive accommodations through that office. Please remember that the in-school 
requirements for the time must be met; the accommodation will assist in addressing how the 
time in schools might best be fulfilled. 

 

 

 

 

http://www.usask.ca/education/current-students/undergraduate/first-year-candidates/student-responsibilities.php
http://www.usask.ca/education/current-students/undergraduate/first-year-candidates/student-responsibilities.php
https://www.usask.ca/integrity/
http://www.usask.ca/university_secretary/policies/operations/Copyright.php
https://www.usask.ca/integrity/
http://www.students.usask.ca/disability/dss)
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Field Experiences Accommodation Plan 

 
The College of Education has also developed an accommodation plan for teacher candidates when 
completing their field-based experiences (321, 322, and extended practicum). This plan is separate 
from the DSS accommodation plan and is to offer additional support when in the field. Once you 
have registered with DSS, then you can meet with the Coordinator of Field Experiences to create 
an accommodation plan.  http://www.usask.ca/education/fieldexperiences/dss-accommodation-
plan/ 

 

 

Child Abuse Protocol 

 

As a member of the community, if you believe a child may be neglected or abused, you have a 
legal responsibility to immediately report your concerns. Each school division has a protocol for 
reporting suspected abuse. Please check with the school principal. 
 
• Time is of the essence in ensuring the safety and well-being of children. Immediately report all 

incidents of suspected, observed or disclosed abuse.  
• Do not wait until you have all information before reporting the abuse.  
• You have an ongoing duty to report child abuse, even if you believe a report has already been 

made.  
• If you believe the child or other children must be protected from further abuse, please contact 

the police.  
• Do not contact the alleged perpetrator.  

 

 

Professional Accountability 
 

Preservice teachers and faculty/staff in the College of Education operate on the principle of 
mutual respect. We are committed to providing a respectful teaching and learning environment 
for all people within the university community, and we support faculty, staff, and preservice 
teachers in developing teaching and learning contexts that are beneficial for all. 

https://www.usask.ca/education/students/undergraduate/new-to-
education.php#StudentResponsibilites 
 
Professional performance refers to a demonstration of accountability related to: 

• Active engagement 

• Commitment 

• Collaboration 
 
 
 
 

http://www.usask.ca/education/fieldexperiences/dss-accommodation-plan/
http://www.usask.ca/education/fieldexperiences/dss-accommodation-plan/
https://www.usask.ca/education/students/undergraduate/new-to-education.php#StudentResponsibilites
https://www.usask.ca/education/students/undergraduate/new-to-education.php#StudentResponsibilites
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Given these principles, teacher candidate engagement in this professional program should 
reflect: 

• Sustained engagement (including punctuality and attendance) in all classes, 
seminars, labs, and field study experiences (weekly field experiences as well as 
internship) 
• Dedication and follow-through in all responsibilities 

• Awareness of the impact of personal actions (positive and negative) within a 
community of learners 

 
To aid in the actualization of professional standards, clear, direct, and continuing 
communication among all parties is critical and involves: 

• Timely communication with instructors and partner schools/co-operating 
teachers on issues related to necessary absences 
• Provision of evidence indicating valid reasons for absences (illness, 
bereavement, or religious requirements) 
• Consideration of local School Division practices (in the case of 
field experiences/internship) 
• Understanding that absenteeism can underpin a recommendation to 
withdraw from courses and field study experiences/internship 
 

For further information on professional codes for teachers, please consult Bylaw 7 of the 
Saskatchewan Teachers Federation Governance Handbook (2010): Teacher Codes in 
Saskatchewan; also consult www.stf.sk.ca   
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Professional Growth Portfolio (PGP) Competencies 

 

Goal 1: demonstrate professional (personal) competencies including:  

 

1.1 the ability to maintain respectful, mutually supportive, and equitable professional relationships  

with learners, colleagues, families, and communities; 

1.2   ethical behaviour and the ability to work in a collaborative manner for the good of all learners; 

1.3   a commitment to social justice and the capacity to nurture an inclusive and equitable  

        environment for the empowerment of all learners; and 

1.4   a commitment to service and the capacity to be reflective, lifelong learners and inquirers. 

 

Goal 2: demonstrate knowledge competencies including: 

 

2.1   knowledge of Canadian History, especially in reference to Saskatchewan and Western 

Canada; 

2.2   proficiency in the Language of Instruction; 

2.3   knowledge of First Nations, Metis, and Inuit Culture and History (e.g., Treaties, Residential  

        School, Scrip, and Worldview); 

2.4   ability to use technologies readily, strategically, and appropriately; 

2.5   knowledge of a number of subjects taught in Saskatchewan schools 

        (disciplinary/interdisciplinary knowledge); and 

2.6   ability to strive for/pursue new knowledge. 

 

Goal 3: demonstrate instructional competencies including: 

 

3.1   the ability to utilize meaningful, equitable, and holistic approaches to assessment and 

evaluation; 

        and 

3.2   the ability to use a wide variety of responsive instructional strategies and methodologies to  

        accommodate learning styles of individual learners and support their growth as social,  

        intellectual, physical, and spiritual beings. 

 

Goal 4: demonstrate curricular competencies including: 

 

4.1   knowledge of Saskatchewan curriculum and policy documents and applies this understanding 

to 

        plan lessons, units of study, and year plans using curriculum outcomes as outlined by the 

        Saskatchewan Ministry of Education; 

4.2   the ability to incorporate First Nations, Metis, and Inuit knowledge, content, and perspective 

into 

        all teaching areas; and 

4.3   the capacity to engage in program planning to shape ‘lived curriculum’ that brings learner 

needs, 

        subject matter, and contextual variables together in developmentally appropriate, culturally  

        responsive, and meaningful ways. 
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Suggested Activities for Pre-Internship Field Study – ECE EDST 322.3 

The following are suggested activities and areas of facilitation that can occur during your time 
at the school.  Please discuss these activities with your partner teacher and identify which will 
work best in the classroom. Please note that not all activities will work with every Field Study 
experience and many categories may be checked more than once. Once you have completed an 
activity on this checklist, then enter it for evidence and analysis on your PGP (e-Portfolio). 

 
Please plan for activities and areas of facilitation prior to the beginning of the day, and some 
even the week(s) before doing it, upon consultation with the partner teacher. This list does not 
encompass all the activities, so please continue to create opportunities with your partner 
teacher as the term progresses.  
 

 Schedule a time to meet with your partner teacher to go over course expectations and 
assignments. (1.1) 
 

 Write a letter of introduction to parents and continue communication throughout the 
term.  (1.1) 

 
 Whenever possible, engage in conversation with parents/guardians at drop-off and 

pick-up times.  Share anecdotes from the school day and your observations about the 
child’s interests and development. (1.1) 

 
 Consciously choose to articulate what you are doing, and why you are doing it, to 

colleagues, parents, and members of the educational community, when appropriate, as 
a demonstration of your professional knowledge, judgement, and capabilities.  (2.2, 1.1) 
 

 If possible, engage in a home visit with your partner teacher. (1.1) 
 

 Notice and consider opportunities to learn with and from parents and families.  How do 
you situate the classroom learning in the context of families and community?  How do 
you lay parent knowledge alongside your own?  (4.3) 

 
 Find and create ways for children to see themselves reflected in the environment and 

learning experiences of the classroom. (4.3) 
 

 Co-plan and co-facilitate family days and/or activities with your partner teacher. (1.1) 
 

 Participate in the school’s family, community, and cultural activities and events.  (1.1, 
1.4) 

 
 Infuse FNMI content and ways of knowing in the creation and facilitation of learning 

experiences and assessment, in the selection of materials, in the design of the 
environment, and in conversations with children, parents, and colleagues.  (4.2) 
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 Co-plan and co-facilitate ways to be culturally responsive in your work with diverse 
children and families.  (3.2) 

 
 Consider ways to support the development of the child’s first language alongside the 

planning for EAL support within the classroom learning experiences and assessment, in 
the selection of materials, in the design of the environment, and in conversations with 
children. (4.3) 

 
 Consider the resources you can bring to the classroom to respond to the children’s 

interests and enhance the learning environment.  (1.1, 1.3) 
 

 Share your particular strengths to enhance the students’ learning experiences. (1.2) 
 

 Continuously reflect on your learning and growth during field experiences. (1.4) 
 

 Continue to read and become familiar with Saskatchewan Ministry of Education early 
learning documents and relevant professional reading. (2.1, 2.3, 2.5) 

 
 Be attentive to, reflect upon, and live out the principles of early learning as stated in 

Saskatchewan Ministry of Education documents (children as competent learners, 
holistic development and learning, strong positive relationships, and stimulating and 
dynamic environments).  (1.3, 2.5, 4.1) 

 
 In planning for learning experiences, consider all three of the distinguishing features of 

an early learning program as outlined in the Kindergarten curriculum (learning through 
environment, play, and conversation).  (2.5, 3.2, 4.1) 

 
 When observing and playing with children, practice beginning by being present and 

connecting, and then use strategies to extend the learning.  (1.1, 1.2, 1.3, 1.4, 3.1, 3.2, 
4.3) 

 
 Observe children at play or at a learning task.  Determine how through your presence 

and engagement you can enrich the children’s sense of inquiry, wonder, and curiosity. 
(1.3, 3.1, 3.2, 4.3) 

 
 Take time to observe children at play or at a learning task, and consciously use and 

complete an observation guide.  Describe what you are observing and hearing in 
interactions, and reflect on what you are learning about the child in that moment.  
How will you act on what you learn?  (1.3, 3.1, 3.2, 4.3) 

 
 Create a language and literature-rich learning environment to stimulate children’s 

literacy development.  For example: embed provocative text into all planned learning 
experiences; select high-quality children’s literature for the classroom library; include 
FNMI children’s literature and selections that reflect children’s lived experiences; use 
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before-during-after reading strategies during small groups, individually, or whole class 
reading times; etc. (2.2, 2.5, 3.2, 4.3)  

 
 Work with your partner teacher to share your observations of children in play or at a 

learning task.  Assist in the documentation and creation of learning stories.  (3.1)       
 

 Embed technology in the daily life of the classroom. (2.4) 
 

 If possible, observe a range of early learning classrooms within the school and 
participate in scheduled site visits.  (2.6) 

 
 Observe another teacher candidate’s facilitation of a learning experience. Plan to 

talk with her/him before and after the experience. What learning was intended?  
What learning happened?  (1.2 and 1.4) 

 
 During prep time or lunch, reflect on the day’s activities including next steps.  

(1.4) 
 

 Arrange to spend time in a resource room to work with students alongside the special 
education teacher.  (1.2, 3.2) 

 
 Schedule a time to meet with the special education teacher.  Discuss ways educators 

find suitable learning pathways for all students.  Implement these strategies as you 
work with children. (1.2, 1.3, 3.2) 

 
 Discuss with your partner teacher ways you can support children with exceptionalities 

throughout the day. For example: scribe, provide scaffolding, create independent 
learning experiences, etc... (3.2, 4.3) 

 
 Arrange to spend a period in the library and assist the teacher librarian. Also, make 

note of the available teacher resources and how you might use them for future lessons. 
(1.4) 
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EDST 322 Schedule 
 

 
 January  

 
     OTC Workshop 

Seminar 1:  
January 

 
     To Be Determined 

 
 
 
 

Week 1: 
First week back 
in schools  
Jan 30 and Jan 31 

 
 

 
 
 
 
 
 
 

Week 2: 
Feb 6 and Feb 7 

 
 
 
 
 
 
 
 
 

Seminar 2: 
February 
 

To Be Determined 
 

Week 3: 
Feb 13 and Feb 14 

 

MIDTERM 
BREAK 

Week of Feb 
19th  

 (No School) 

 
***Decide on a date for your supported half-day facilitation*** 

***Review and organize schedule to accommodate experiences for any competencies 
that have yet to be addressed, particularly in the Instructional and Curricular areas***  
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Week 4: 
Feb 27 and Feb 28  

 
 
 
 
 
 
 
 
 
 
 

Week 5: 
Mar 6 and Mar 7  

 
 
 
 
 
 
 

Seminar 3: 
March  
 

 
        To Be Determined 

Week 6: 
Mar 13 and Mar 14 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Week 7: 
Mar 20 and Mar 21  

 
 
 
 
 
 

Week 8: 
Last week in 

schools 

Mar 27 and Mar 28  

 

Week 9: 
Week of Apr 9th   
Essential 
Conversations  
 

Essential Conversations will be held at the College and will be arranged by 
the cohort coordinator.  

  


