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1. Setting the stage:

a. Pre-visit an unfamiliar classroom (learn about lights, sound, equipment, chalk, etc.) and consider seating, lighting, music and silence.

b. Think carefully about goals for first meeting. (Do you see it as mainly housekeeping, or drawing students into the intellectual realm of the course, or beginning coverage of course material?)

c. Plan what to wear. Many recommend dressing professionally and then dressing down later if desired.

2. Starting:

a. Arrive early and interact with students individually.

b. Start slowly. (Students often have several classes in one day. Help them to settle down and focus.)

c. Consider doing something dramatic to help them focus on your course. (See 12 j, k, l, below.)

d. Bring sufficient copies of any handouts.

e. Bring copies of required texts/materials.

3. Basic housekeeping information:

a. Course prerequisites

b. Room and times of classes, tutorials, labs.

4. Instructor information:

a. Name and title (how to be called)

b. Office hours, location, email address, phone, web page, etc.
c. Policy on individual communication

d. Something about education and experience

e. Personal information of possible interest

5. Texts and materials:

a. Text and specified edition (reasons for selection: author’s credibility, coverage, readability, etc.)

b. Distinction between required and recommended texts

c. Availability and cost

d. Library and web resources

e. Extra materials: calculators, lab fees, etc.
6. Course description:

a. What the course is about (as opposed to beginning the course itself)

b. Course objectives, with implications for your expectations of students

c. Any collaborative learning, problem-based learning, group projects

d. Any outside activities (field trips, volunteer work, etc.)

7. Requirements (extracted and amplified from syllabus):

a. Reading

b. Attendance policies and class participation

c. Tests

d. Papers and/or other assignments

e. Group work and/or oral presentations

f. Estimation of overall work load (time and preparation)

g. Important dates

8. Grading:

a. Percent contribution of components

b. Types of exams (e.g. multiple-choice; essay-with or without choice)

c. Grading strategies (normative (curving) or criterion-based)

d. Policy concerning absences and concerning late and missed work

9. Academic integrity:

a. Point to any statement in syllabus re: plagiarism and cheating

b. Definitions: crib notes, plagiarism, etc.
c. Course efforts to minimize incentives and opportunities to cheat

10. Advice to students on enhancing performance (especially for first-year students):

a. Importance of learning outside of class (rules of thumb on time devoted to course)

b. Importance of preparation, attendance and participation

c. Reading, studying and “deep learning”

d. Exploiting lecture content

e. Studying with peers (study groups)

f. Importance of the course web site, online tutorials, ancillary materials

g. Appropriate use of posted lecture notes and slides

h. Availability of writing and math-aid centres, counselling services and resources for students with special needs

11. In-class rules:

a. Issues of decorum, good manners, cell-phones, food in class

b. Assigned seating?

c. Late-comers and early-goers

12. Setting the tone:

a. Begin on time

b. Set students a brief task of assignment for the next class

c. Relevancy exercises

d. Name-learning and getting-to-know-one-another (in small class)

e. Pre-test?

f. Dispelling myths and stories about the course

g. Easing student anxiety (demonstrate structure and clarity)

h. Student participation (“What have you heard about this course?”)

i. Emphasize writing by having students write something

j. Icebreakers:

Students’ mutual introductions

Asking students to share feelings or impressions about first class

Asking students what they want to get out of course

k. Opportunities for drama, surprise, and humour.

l. Use of “trigger stimuli” (following examples selected from Grasha, A. Teaching with Style, p. 251)

A strongly worded question

An historical or current dilemma, paradox, or contradiction in the discipline

An outrageous (but relevant) statement

The beginning of a statement that students must complete

Reading a powerful passage from fiction (or nonfiction)

A few lines of vivid poetry

Headlines from a newspaper story

Cartoon from a newspaper or magazine

A vivid picture depicting some event or incident

Title of a book or article

Playing a popular song or reading the words from it

Reading a short conclusion from a journal article

Role play

Chart or graph illustrating a major problem or issue

Short case study

A compelling personal dilemma the instructor faced

A classic case or study
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